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Abstract 

The use of Twitter as an auxiliary tool for language teaching and learning has recently 

caught the attention of many researchers. Many studies revealed that Twitter 

has the potential to facilitate students’ improvement in writing. Twitter can 

help second language (L2) writers and foreign language (FL) writers, 

including non-native speakers of Arabic (NNSA). The current qualitative 

case study intends to investigate the utilization of Twitter in improving non-

native Arabic speakers’ written production. The participants in the study 

were 34 non-Arabic speakers who represented different nationalities (N= 8). 

Data were collected from the students' actual participation in the Arabic 

Hashtag program designed for this purpose (#I_Learn_Arabic) and from 

interviews with students. All the tweets in the Hashtag were qualitatively 

analyzed. The results show that the use of Twitter has generated different 

types of writing that benefit the students’ learning. Thus, the study offers 

insights into classroom teaching and the integration of social medial into 

writing classes.    
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INTRODUCTION  

Writing is one of the four basic language skills that help people 

communicate and create an understanding. It is a skill by which writers can 

share ideas, express thoughts and feelings with their readers. It is a faceless 

means of communication (Hyland, 2020). It conveys a message to a reader 

for a specific reason. However, it is not an easy skill to acquire (Graham, 

2019). It becomes further complicated in case of L2 and FL writers (Al Badi, 

2015).  

Writing is an essential skill that every student should master in order to 

achieve their course outcomes. Writing skills help students to communicate 

and show their thoughts, understanding, and intellectual growth. In the 

language teaching and learning context, students need to show a good 

command of writing in order to pass assessment tasks (Alshammari, 2020). 

However, when students are Second language (L2) and Foreign Language 

(FL) writers, such as NNSA writers, the case becomes further complicated. 

They need both to improve their writing skills generally and to fulfil the 

requirements of the courses studied. Thus, improving students’ writing is 

vital. This puts pressure on writers to select appropriate vocabulary, spell 

words correctly, punctuate sentences, put them together in a grammatically 

correct way, and express their thoughts accurately and fluently (Althobaiti, 

2019).  

As shown in many studies, many L2 and FL students suffer many writing 

obstacles relevant to spelling, punctuation, lexicons, grammar, morphology, 

and semantics (Al-Adawi, 2019; Zhang, 2019). They have many deficiencies 

in writing accuracy and fluency (Althobaiti, 2015; Althobaiti, 2019). The 

students also suffer from a lack of motivation and involvement when writing 

(Graham, 2019).  

To help remove these problems and obstacles, teachers should adopt 

newer writing visions in their instruction and involve their students in more 

exciting and attention-catching activities to help overcome these deficiencies 

(Althobaiti & Algethami, 2018). One possible strategy is to integrate 

technology in their curricula, such as social media tools and applications, 

which allow students to write for a larger audience and take responsibility for 

their writing (Morgan, 2014; Nasrullah & Khan, 2019). The integration of 

technology is not without its drawbacks (Dommett, 2019). Nevertheless, this 

exploratory study attempted to investigate these issues in a new context. It 

may provide some insightful understanding of the integration of technology 

in writing.  
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A new trend of research questioning different technologies suggests that 

teachers are increasingly encouraged to adopt technologies in their teaching. 

Specifically, Twitter, the popular microblogging platform, has caught the 

attention of many researchers and has been suggested as a way of attempting 

to resolve many writing problems for students (Rosell-Aguilar, 2018). 

Twitter has gained popularity among 325 million users all over the world 

(Statista, 2020). Users have a limit of 280 characters for each post, or 

“tweet”. They can connect with others, share ideas, thoughts, daily life 

stories, and converse with followers who may or may not share their hobbies 

and interests (Twitter, 2020). They have the option of including avatars, and 

using their real names or nicknames. Such a platform can make teaching and 

learning more fun. Of course, writing teaching and learning are not excluded. 

Twitter has the capacity to provide students with autonomy and freedom to 

write whatever, whenever, and wherever they like (Morgan, 2014). 
 

Twitter in the Saudi context 

The estimated population of the Kingdom of Saudi Arabia (KSA) is 33.85 

million. 89.39% of this population use the internet, while 68% use social 

media actively. Those who use social media actively represent 75% of the 

total population. These statistics show the strong social media presence in 

KSA and put KSA at the top of the global social media charts 

(GMI_Blogger, 2020).  

Twitter is the fourth most popular social media network platform, with 

20.03 million users, which represents nearly two-thirds of the population, 

(58%) in KSA, coming after Youtube (76%), Instagram (65%), and 

Facebook (62%) (GMI_Blogger, 2020). This wide spread of social media 

platforms may be used as a good indicator for implementing the use of such 

platforms in education, and specifically teaching and learning writing. This 

implementation aligns the notion of a digital nation or net generation who 

use smartphones in most of their daily activities (Saaty, 2020).  
 

Twitter and improving Arabic language writing  

There is no doubt that writing is a universal act (Zhang, 2019). Thus, no 

matter what language L1, L2 or FL students are learning, it can be expected 

that they will struggle, commit errors and attempt to express their thoughts in 

writing. This is being the case; NNSA writing is examined in terms of the 

integration of technology in much the same way as any other language 
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writing act. Specifically, this study aims to explore further the integration of 

Twitter in improving writing. 

The use of Twitter in writing courses is expected to enhance students’ 

writing in real-life situations and writing for the public (Rosell-Aguilar, 

2018). It also encourages students' autonomy (Leis, 2014; Morgan, 2014). 

Students are not passive recipients of knowledge; rather, they are active 

agents. At the same time, teachers become facilitative agents rather than 

dominant figures. Furthermore, the shift toward digital pedagogy intends to 

move teaching and learning beyond classroom walls (Kartal, & Korucu-Kis, 

2020). However, this movement requires a great deal of effort to be exerted 

in teaching and assessment. Teachers, when integrating such technology, 

should plan well (Morgan, 2014). They need to make students more 

motivated and fluent writers, and not to focus solely on errors that might be 

embarrassing for students in front of their nameless and faceless audiences 

(Schreiber & Worden, 2019).  

The primary purpose of implementing Twitter is to help students select 

proper words, use correct grammar and punctuation, and become more aware 

of their writings when submitting assignments for assessment (Davis & 

McGrail, 2009). Another important purpose is to prepare students to be 

digital citizens (Morgan, 2014).  

As many researchers have called for qualitative-based research (Graham, 

2019), this study describes and analyses non-Arabic speaking students’ 

views and actual writings when integrating Twitter into their coursework. 

We argue for the benefit of Twitter in improving non-Arabic speaking 

students' writings. We also expect that Twitter will help students appeal to 

wider, more diverse audiences beyond the classroom’s confines. 
 

THE STUDY  

The Saudi government makes all possible efforts to equip learners with 

the necessary skills for job markets (Taif University, 2020; TUGA, 2020). 

One way in which this is achieved is by connecting educational institutions 

to Saudi Vision 2030, which emphasizes the importance of the Arabic 

language and its existence and equips learners with necessary skills for the 

21st century, such as writing and the use of technology (Saudi Vision 2030, 

2020). This pushes universities and other public schools to apply 

technologies in teaching and learning. To go with this stream, the researcher 

and his colleagues try to utilize Twitter in writing courses as a supplementary 
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tool to encourage quality writing products among non-Arabic speaking 

students in the Teaching Arabic for non-Arabic Speakers Institute in Taif 

University.  
 

Research questions:  

These are the research questions: 

1- What are the challenges faced by students while using Twitter in the 

course? 

2- How do non-Arabic speaking students perform on Twitter? 

3- What are students’ views on the improvement (recommendations) of the 

course? 
 

Method 

The study utilized the qualitative case study method to investigate the 

students’ written products, the group discussion sessions, and their views 

about the use of Twitter in their course. A case study tends to investigate a 

phenomenon in its natural context (Yin, 2017). Therefore, a case study 

method is adopted in order to analyze, describe, and interpret the written 

productions and views in terms of meaningful patterns (Duff, 2018). 

The study participants are 34 non-Arabic speaking students at Taif 

University in the Institute of Teaching Arabic for Non-Arabic Speakers. 

They represent nine countries: Australia, United Kingdom, India, 

Afghanistan, Philippine, Indonesia, Somalia, Senegal, and Malaysia. They 

are all classified as intermediate students according to their placement tests. 

The researcher believes that intermediate students may be a rich source of 

information, as they are eager to learn. 

Table 1 shows the nationalities of the 23 participants who took part in 

Twitter writing. They were from Senegal (N= 6), Philippine (N= 4), Somalia 

(N= 3), Afghanistan (N= 4), Malaysia (N= 3), India (N= 1), Indonesia (N= 

1), and Australia (N= 1). This gives the study a variety in that students came 

from different linguistic backgrounds, and Arabic is considered their L1 and 

FL. The rest of the students are “lurkers” who observe and do not participate. 
 

Table 1: Nationalities of the participants  

Nationality Number 

Senegalese 6 

Filipino 4 

Somali 3 

Afghani 4 
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Malaysian 3 

Indian 1 

Indonesian 1 

Australian 1 

Total 23 

 

The study triangulates the tools of data collection to obtain a 

comprehensive understanding of the phenomenon under study (Flick, 2020). 

The data are collected from three sources: 

 group discussion (See Appendix 1); 

 students’ written production on Twitter (See Appendix 2); and  

 post interviews (See Appendix 3). 

After collecting the data, the group discussion session and interviews were 

transcribed, reduced, and summarized by selecting the representative themes 

and statements. The representative examples were translated. In addition, the 

written productions were grouped, summarized, and checked to identify 

errors and discourses. The frequency of discourse and errors and percentages 

are presented in Appendix 4. 

In general, all data were grouped, transcribed, read several times, reduced, 

and summarized in a way that allowed themes and patterns to emerge from 

the data. The data analysis uses the rigorous and accelerated data reduction 

(RADaR) technique (Watkins, 2017). Finally, data are presented in a way 

that answers the research questions and helps reach conclusions.   

 

Procedure  

In the second week of the semester, the students were asked to attend a 

discussion session as a part of extracurricular activity in the Teaching Arabic 

for non-Arabic Speakers’ Institute in Taif University. These sessions 

provided teachers and students with opportunities to share their thoughts and 

opinions about their classes. In the group discussion session (see Appendix 

1), the attendees discussed the issue of writing: problems and solutions. In 

the following week (Week Three), the implemention of Twitter as a 

supplementary tool in the Arabic Writing course was suggested to students. 

To increase their participation and involvement in using the platform, they 

were assured that such activity was voluntary and would not be assessed and 

would not affect their grade point average (GPAs). They did participate and 

took part over four months. They also acknowledged that their participation 

in the hashtag implies their consent to participate in the study. The hashtag 
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was created to encourage students to write on twitter. It is #I_Learn_Arabic 

 As the hashtag stands, it serves dual .(See Appendix 2) ”أنا_أتعلن_العربية#“

functions: providing students with a space to practice their writing in an 

organized way, and enhancing students’ autonomy and motivation, as the 

hashtag name implies. 
 

The use of hashtag 

At the beginning, in Week three, the students wrote many tweets outside 

the designated hashtag. This is understood to have been because of the 

absence of clear regulations and the students’ lack of knowledge concerning 

using Twitter. After the directives of the teacher, the students started using 

the same hashtag. A hashtag is an affinity space that allows users to keep 

their discussions connected, and they can make moves back and forth 

between tweets (Greenhalgh, Rosenberg, Willet, Koehler, & Akcaoglu, 

2020). 

After finishing the assessment requirements for the semester, the students 

were asked to participate in an interview. The purpose was to learn their 

views about their experiences of writing by using Twitter. The data analysis 

started as soon as the students had completed the interviews. Results are 

discussed and interpreted in the following section. 
 

RESULTS AND DISCUSSION  

This section presents the results of the study and their interpretations. 

They are presented in three sub-sections: group discussion session, students’ 

written productions, and students’ views of using Twitter in Arabic writing.   
 

Group Discussion themes  

This section summarizes the most important themes emerging from the 

group discussion, as shown in Figure 1. The students were given some 

prompting questions at the beginning of the semester about their writing 

skills and the problems they faced. They raised some problems and 

suggested some solutions. The main problems (as represented by the small 

icons in Figure 1) were: the lack of necessary vocabulary, the lack of 

motivation and confidence in what they write, the lack of sharing culture 

either with their colleagues or other readers as they have to satisfy the 

teacher’s expectations, and the reluctance to initiate topics by themselves. 

However, they suggested four principal solutions (as represented by the large 
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icons in Figure 1): they need more time to practice writing without pressure, 

they would like teachers to be more tolerant of their mistakes and errors, and 

they want follow up feedback. They also expressed some concerns about the 

strict assessment criteria that sometimes impede their progress and make 

them afraid to write freely and creatively. In addition, students discussed the 

writing timeline in the class in the sense that they are required to write within 

a fixed time frame. They raised the issue of topic selection, and said that they 

would like to write about their hobbies, likes, dislikes, daily life situations, 

and cultural differences. 
 

 
Figure 1: The emergent themes from the group discussion session about the 

problems and solutions of students’ writing 

  

Equally important, they sought some suggestions for acquiring new styles 

of writing and vocabulary. The researcher intended to lead the discussion 

toward the benefits of using technology to provide the students with the 

opportunity to suggest it themselves. However, they did not refer to it 

because they were not familiar with such a form of writing activity, and they 

did not expect to use such a platform in their language courses or for it to be 

part of their assessment. This clearly shows they are accustomed to the 
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traditional learning methods that heavily rely on teachers. This is evident in 

their demands. Also, they did not refer to students’ autonomy, presumably 

because they may be fear it might result in failing the course. 
On the basis of the issues raised in the session, it is safe to say that writing 

is a difficult skill for non-Arabic speaking students. It can be understood 
from the previous literature that these difficulties are connected to the 
methods used in traditional teacher-dominated courses. 

Thus, this pedagogically driven study adopts a new goal of improving 
writing for students by implementing Twitter. It aims to explore students’ 
written productions and views as they use Twitter. It is worth mentioning 
that students deal with their writing problems within the confines of their 
deep-rooted beliefs about their role as receivers of knowledge. This is clearly 
shown in the fact that the issue of students’ autonomy has gone mostly 
unnoticed. The researcher deliberately did not raise this issue with the 
students in order to see how they would react when using Twitter. Would 
they have sufficient ability or would they be influenced by the traditional 
course norms in which they abide by regulations and do what they are asked? 
Therefore, the discussion session helped guide the subsequent writing 
activities and generate some recommendations, which are detailed in the 
recommendations section. 
 

Students’ actual writing using Twitter  

This section shows how students took part in writing on Twitter. It starts 
with a general overview of the results. Then, it presents the analysis of 
students’ tweets in the Hashtag #I_Learn_Arabic.  

Table 2 shows the general statistics of the students’ participation in 
Twitter. There were 23 participants who took part in the Twitter experiment. 
Fifty-five tweets were made up of 1496 words. There were 152 sentences, 
falling into three main types. The tweets represented six types of discourse. 
In addition, the researcher counted the error types and their frequencies (N= 
319). 

 

Table 2: General statistics in Hashtag #I_Learn_Arabic 

Labels Number 

Participants 23 

Tweets 55 

Discourse types 6 

Sentence types 3 

Words 1496 

Errors 319 
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Table 3 shows the types of sentences according to their frequency (See also Figure 2). 

The most commonly used type of sentence is a simple sentence, which occurred 103 times, 

followed by compound sentences (29), and complex sentences (20). 

 

Table 3: Frequency and percentage of sentence types 

Sentence type Frequency Percentage (%) 

Simple Sentence 103 67.76 

Compound Sentence 29 19.08 

Complex sentence 20 13.16 

Total 152 100 

 

The results relating to the sentence types have three potential 
interpretations. First, the more frequent use of simple sentences than 
compound and complex may be because of the capacity of Twitter: 
microblogging has limited characters (N=280), so the students chose to be 
direct and straightforward. 

Second, simple sentences might be the safest option for students to avoid 
committing grammatical and punctuation mistakes. This is more likely the 
case because most of the errors listed in Table 4 are related to compound and 
complex sentences. Therefore, the students avoided what they were not 
familiar with. 

Third, the students may want to conform the trendy style of writing 
typically used on Twitter. This is congruent with Mukherjee and 
Bhattacharyya’s argument that simplicity in writing is the prominent trend 
nowadays (2012). 

 
 

 
 

Figure 2: The sentence types and their percentages 

%67.76 

%19.08 

%13.16 

Simple Sentence 

Compound Sentence 

Complex sentence 

0 20 40 60 80 100 120 

SENTENCE TYPES: 
PERCENTAGES 



 
 
 

 
 رسالة المشرق رسالة الم

ــــــــــ  ـــــــــــــــــــــــــ
ـــــــــــ  ـــــــــــــــــــــــــ
13 

Table 3 shows the types of errors found in the students’ Twitter writing, 
and their frequencies. The percentages are presented graphically in Figure 3. 
The most frequent errors were grammatical (46.39%) and the second most 
frequent were punctuation (24.15%). The least frequent errors were semantic 
and spelling errors, which both occurred 47 times (14.73%). One possible 
reason for these kinds of errors may be the students’ lack of grammatical 
knowledge. Also, the frequent occurrence of punctuation errors may be 
because students imitate some inaccurate trendy styles of writing in which 
some famous Twitter users use certain abbreviations and ignore some 
punctuation markers to reduce the number of characters used and therefore 
enable them to complete their thoughts. This is not uncommon; Signorini, 
Segre and Polgreen (2011) state that the writer uses any possible abbreviated 
alternatives if they run out of characters. This argument is similar to Pratiwi 
and Marlina’s (2020) observation that abbreviations are trendy styles on 
Twitter. 

 

Table 3: Error Types and their frequencies 

Error type Frequency Percentage (%) 

Grammatical 148 46.39 

Semantic 47 14.73 

Spelling 47 14.73 

Punctuation 77 24.15 

Total 319 100 

 

The occurrence of spelling is somewhat unexpected because the students 
have the option of spell check features available on Twitter. Most of the 
spelling errors were in (Hamza= ء), which is placed on Aleph ( ا ) as opposed 
to (أ ). Also, the spelling errors were found in omitting some letters that are 
pronounced but not written, such as (Lam الالم الشمسية ) and also in some 
vowels (a) (See Appendix 4 for more examples). These common errors may 
be hard to master even for native Arabic speaking writers. Also, these kinds 
of common errors may be tolerated by readers because they have no 
significance in the shape of the word and its meaning. These studies are in 
line with Azzam’s (1993) finding that students showed a kind of omission 
and addition of Alif and Hamza due to the disassociation between the sound 
and symbol in Arabic reading and writing. Of course, the errors mainly 
resulted from the lack of Arabic written system knowledge and the context, 
which has sensitive rules.  

Some of the spelling errors were connected to the definite (AL ال ) either 
by deleting it when it was needed or adding it when it was not. This because 
the mother languages of some of the students lack this feature (Shin, Cortes 
& Yoo, 2018). 
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The categories of errors could be cross-tabulated and grouped under more 
than four types, but for the current study, we focused on the most frequent 
ones. Regardless of the errors counted, they are supplementary indicators for 
other aspects of writing that were improved, such as students’ motivation and 
engagement in the writing activities via the hashtag. These two aspects had 
improved. This result is congruent with what Altakhaineh & Al-Jallad (2018) 
found in their study, in which they reported that students committed many 
errors when writing through Twitter, but at the same time, they showed 
improvement in motivation and communication with other users.  

These errors can be used as supporting materials for subsequent writing 
activities where the students and the teachers can discuss and correct the 
errors. Jiménez-Muñoz (2014) findings can support this statement in that 
twitter showed some evidence for more sophisticated language learning and 
error correction. The study further supports the results of a study by 
Mompean and Fouz-González (2016), who found that there were benefits 
derived from Twitter-based EFL pronunciation instruction in correcting 
students’ pronunciation errors. 

 

 
Figure 3: The error types and their percentages 

 

Table 4 presents the emergent themes of discourses types, their 

frequencies, and their percentages. There were five types of discourse and a 

total of 59 examples. These overarching types have many significant 
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Table 4: Discourses types and frequency 

Discourse type Frequency Percentage (%) 

Self-documenting 19 32 

Information giving 15 25 

Socializing 11 19 

Advice giving 10 17 

Commenting 4 7 

Total 59 100 

 

The most frequent type of discourse was self-documenting, which 
occurred 19 times (32%), followed by information giving (25%). Information 
giving discourse was less frequent (19%), followed by socializing discourse 
(17). The least frequently occurring discourse was Commenting (7%). 

The high frequency of self-documenting and information discourse types 
indicates that the students were writing in a pressure-free environment. This 
result confirmed some previous studies that supported the use of social media 
technologies, including Twitter, which, it is argued, help students write 
without tension and pressure (Althobaiti & Algethami, 2018). Furthermore, 
the results showed that the students wrote for a wider audience. These results 
also align previous studies that reported that students liked to write for a 
wider audience. Considering the written production as a whole, the students 
showed progress and started to write in order to express themselves and use 
language in authentic contexts.  

  

 
Figure 4: The discourse types and their percentages 
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The socializing and advice-giving discourses were also indicators of the 

students’ active engagement and interaction. This result is in line with 

Morgan’s (2014) argument that Twitter provides students with opportunities 

to participate and communicate actively. 

Advice giving discourse is an interesting one in that no errors were 

detected in these tweets. The reason for this might be that students who gave 

advice were proficient writers. This result may be considered as a sign of 

enhancing grammatical complexity. This result is similar to Ammar’s (2016) 

finding that Twitter helped EFL tertiary students improve their morpho-

syntactic complexity. 

The commenting discourse was the least frequent one. Presumably, this 

discourse had fewer examples because the students were the writing 

initiators rather than receivers. This assumption is justifiable if we consider 

that the four examples were in simple sentences and contained many errors. 

Three of the students who commented were first time participants. If they 

had taken a more active role in the tweeting, they might have committed 

many mistakes and errors. Therefore, their lack of participation might be 

attributed to a strategy of avoiding what they were not familiar with and were 

requested to write. This result confirms James’s (2013) statement that 

students usually avoid what they are unfamiliar with.   

Overall, the study gave an indication that the students’ writing fluency 

and motivation improved. However, errors were frequent; they are 

considered natural parts of the learning process and should be treated as such 

(Althobaiti, 2014). The frequent occurrence of errors is expected because of 

students’ active learning strategies (Kroll & Schafer, 1978).  

The variety of discourses here can be attributed to the absence of 

directives from the teacher. Thus, the students were able to be more 

autonomous in the selection of the topics about which they wrote. The 

students received some initial directions to write in the hashtag with no 

specific topics. This result has two sides: bright and dark. The former is that 

the less the teachers direct students’ writing, the more autonomous the 

students will become. The latter is that the implementation of Twitter in the 

writing course may lose its significance in enhancing the students’ 

motivation and students’ anxiety might increase if the teachers intervene 

repeatedly. This interpretation is compatible with Craig’s conclusion that 

teacher dominance may disappoint the students and eventually lead to the 

abandonment of Twitter (Craig, 2012).  
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The students’ views about the use of Twitter in their writing 

course 

After experimenting with Twitter's use in the writing course via the 

hashtag, the students were interviewed. The students’ responses revolved 

around four main themes: views about the use of Twitter, problems, 

solutions, and suggestions for future efforts. 

In general, the students expressed positive views about using Twitter. 

They generally stated that Twitter helped to improve their writing and their 

views about writing. This finding is similar to those of many studies that 

show evidence of Twitter's utility in language learning and specifically 

writing (Altakhaineh & Al-Jallad, 2018; Ammar, 2016; Dommett, 2019; 

Kartal & Korucu-Kis, 2020; Mompean & Fouz-González, 2016; Wu, 2020).  

The students also stated that Twitter provided them with a new culture of 

writing, and that they had acquired new sets of vocabulary. They further 

explained that Twitter helped them to follow expert writers and imitate their 

styles. Taken together, these statements match Rosell-Aguilar’s (2018) 

finding that there are many merits in using Twitter in that students are 

exposed to a variety of registers and styles, can communicate with native 

speakers and, most importantly, can be introduced to vocabulary and 

grammar in authentic contexts.   

They also stated they had the chance to communicate with their 

colleagues and comment on their writings. However, this finding has no 

strong correspondence in the data derived from students’ written production. 

There were only six examples of the commenting discourse. Most of them 

were in response to news and one of them was to the teacher. This 

incongruence between the actual production and the perception of the use of 

Twitter may have resulted from insufficient knowledge of using Twitter in 

writing. As Greenhalgh et al. (2020) argued, students’ familiarity with the 

use of Twitter’s different features is necessary in order for them to benefit 

from Twitter-based learning. 

Twitter’s main purpose in teaching language is to help students select 

proper words, correct grammar and punctuation, as well as to become more 

aware of their writings rather than simply submitting assignments to their 

teachers (Davis & McGrail, 2009). 

However, the students identified some problems with using Twitter, 

including that they sometimes had to deal with irrelevant topics in the tweets. 

The results indicated that the students struggled with many tweets written in 

an informal language, which confused them as to which form of language to 
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use. The students’ struggles spring from their familiarity with teacher-

dominated courses. Therefore, the students’ autonomy had gone unnoticed at 

all stages of the study as the students probably viewed writing on Twitter as 

a task to be fullfilled to pass the course. This dilemma raises the issue of the 

stringent assessment criteria of traditional courses. Such courses make 

students merely knowledge receivers rather than knowledge seekers and 

makers. Teachers should be lenient and tolerant with their students’ writing 

when using tools such as Twitter for teaching purposes.  

In addition, the students reported that they faced many mistakes and errors 

in the tweets in the hashtag. Their preoccupation with error correction is 

understood in the sense that they are accustomed to the culture of exam-

oriented courses and grades. However, errors, as stated earlier, are 

considered as signs of learning. Students can use the errors as starting points 

for learning new language items. The students further stated that sometimes 

they experienced anxiety, as they were not sure what to do with their 

incomplete thoughts. This problem is linked to the limited space provided by 

Twitter (280 characters). This result is in line with Carpenter’s statement 

(2014) that the capacity of Twitter characters may inhibit writers from 

completing their thoughts.   

The students made some suggestions for maximizing the benefits of using 

Twitter in their writing activities. They believed that training workshops on 

how to integrate Twitter in their assignments and how to deal with different 

situations and errors would be helpful. This suggestion shows the importance 

of careful planning by teachers. The students also suggested follow up 

discussion sessions to monitor their progress. This suggestion supports 

Lackovic et al.’s (2017) argument that teachers’ careful planning is necessary 

to implement Twitter in the curriculum. 
 

Limitations and implications 

The study revealed a generally positive view of using Twitter in L2 and 

FL writing. This positive stance might be relevant in a similar context where 

students are in manageable class sizes. However, the results should not be 

generalized to other countries where accessibility to the internet is limited or 

not existed. Further, the results are reported from students’ perspectives. 

Teachers’ views should also be researched. Future efforts should look into 

the congruency between teachers’ views and students’ views. Also, gender-

based studies should take place as this study focused only on male students 
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since female students have not been enrolled in our institute yet. More 

insightful understanding may be possible when comparing two different 

contexts, such as L1 writing and L2 writing. Also, researchers could compare 

students’ writing on Twitter in the Arabic speaking countries and non-Arabic 

speaking countries. Furthermore, the researchers may compare students’ 

writing using Twitter and other social media platforms such as Facebook, 

Instagram, and Parlor. We repeat the call for more qualitative based research 

to obtain a more profound understanding. 

Other Arabic language skills could be tested when using Twitter, such as 

reading and listening, by attaching links to external resources or allowing the 

students to use their phone cameras and voice recorders. Also, future 

researchers could investigate vocabulary, which was not explored in the 

current study. 
 

The implications for teachers and policymakers 

Writing skills are essential and, consequently, students should be 

encouraged to write, even when they are likely to make mistakes. This 

approach maintains a balance between pushing students forward and having 

reasonable assessment measures. Teachers can assess writing according to 

general criteria related to a proper selection of topics and vocabulary, clarity 

of communication, and the fluency of writing. Teachers can tolerate common 

local errors (instead of the global ones) relevant to punctuation and confused 

spellings. Academic discourse is important but should not be overly 

emphasized for beginner writers. 

Teachers should be cautious about the factors that lead to the writing 

activity. These factors include raising students’ motivation, building and 

boosting their self-confidence, and enhancing their autonomy. The teachers 

should allow students to work at their own pace and make themselves 

available to assist students in need. Teachers should not deal with writing 

tasks in general or on Twitter as a final product. They can plan writing 

activities and discuss them with students, and the teachers can have follow-

up sessions to provide the students with the necessary feedback. 

Academic institutions and policymakers should invest in technology and 

encourage teachers to attend thorough professional development sessions to 

enable them to implement different technologies in their courses in order to 

come up with well-designed courses that are tailored to the necessary skills 

for job markets. The policymakers are expected to define the guidelines for 

teachers on how to implement technology in their courses and how to plan 
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and assess them appropriately. Thus, teachers can familiarize themselves 

with the Twitter platform as an essential part of their courses, not just an add-

on. 
 

Conclusion 

This study aims to provide more insights into the use of Twitter in L2 and 

FL writing. It provides evidence for the benefits of using Twitter in the 

classroom. It suggests that decision-makers and teacher educators work in 

parallel to encourage teachers to facilitate the integration of the new 

technologies that someday may replace the traditional methods of teaching 

and learning. Our future students, the digital generation, deserve every effort 

we can make. 
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Appendix 1  

Group Discussion Session  

Place: Seminar Room, Third Floor, Teaching Arabic for Nor-Arabic Speakers Institute, Taif 

Univesity 

Time: 11:00 am to 1:00 pm 

Day: Tuesday  

Week: 3 

Prompt questions:  

1- What are the problems you have faced in the writing course?  

2- What are the solutions for these problems?  

Attendees:  

Dr. Naif Althobaiti  

Academic Affairs Coordinator  

Three Teachers at the institute  

Fifty-nine non-Arabic speaking students representing 9 nationalities: Somalia, Indonesia, 

Malaysia, Philippine, Senegal, Afghanistan, United Kingdom, India, Australia.  

Appendix 2 written production examples  

The students written productions were in Arabic. The tweets were copied and pasted to 

Microsoft word document and read carefully several times for the purpose of finding 

common themes. Thus, they were read, summarized, and translated into English, specifically 

the representative examples. The data analysis and coding process resulted in many tables 

showing the types and the frequency of the specified data. The data analysis and coding 

revealed many categories and types: words, sentences, discourses, and errors.  

The students’ written production started as they the researcher initiated the hashtag. Then 

students started writing consecutively. Screenshot 1 shows the researcher’s initiation tweet 

and Screenshot 2 shows selected students’ tweets.  

Screenshot 1: The researcher’s initiation of the hashtag 
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Screenshot 2: Some selected tweets by the students 
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Appendix 3 post interview  

The post interview took place at the end of the semester. It had been sent via WhatsApp 

and emails to all the students who participated in the writing activity via Twitter.  

The post interview investigated students’ views on the use of Twitter in the Arabic 

writing course. They were asked these questions:  

1. In your opinion, how do you see the use of Twitter in your writing course?  

2. What are the advantages you obtained as result of using Twitter in your writing?  

3. What are the hindrances that detain your benefit from using Twitter in writing?  

4. What do you suggest in the future for the use of Twitter in writing course?  
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Appendix 4: Data analysis (codes and themes) 

The errors, discourses, and sentences were written and highlighted in different colours to 

facilitate locating and counting them.  

 

Simple sentences (Red)  

Compound sentences (Dark Blue)   

Complex sentences (Dark Red) 

Semantic errors (Yellow highlighted)        

Grammatical errors (Green highlighted)          

Spelling errors (Red highlighted)     

Punctuation errors (Purple highlighted)        

 

 

 

أنتفي انا_اتعلم_العربية# انتكنتفىقومفالحبفىإنائهم.هذالمثليضربعلىالمفترب.يعنياذا إذا
  مكانجديد

 كيفمعهمالناس
 

الشكفيأنالطاءفهومدينةجميلة.وكانتجماالتهالتتناهى.والجوفيالطاءفمعتدال.وبيئةهنافي
السالمةواالمانوالمطمئنة؛ألجلهؤالءاألسباب،شكراألنيعطينيفرصةللمواصلةالدروسهنا.طبعا،سوفأًجتهد
 أنا_أتعلم_العربية#.فيالدراسة

 

 /أنا_أتعلم_العربية# لسائرالمسلمين هللافهودستور كالم والقرآن القرآن، لغة هي العربية اللغة إن فالشك
ويستحقأنيكونشرفاعندناوينبغيللمسلمأنيتعلمالعربة.كماأنهالغةالرسلأجمعين،واألحاديث...وكيفيجهلعن
  ..هذهاللغةالمحمدية؟؟!!أسألهللاتعالىأنيوفقناجميعالتعلم

 

وبالرغمعنهذا، الكتاب. أشعربالتعبألننيأحتاجأناراجععنجميع نحناالنفيأواناإلختبارات،
 أنا_أتعلم_العربية# .سأجتهد؛ألننيأثقأنمنسلكطريقايلتمسفيهعلماسهلهللالهطريقاالىالجنة

 

في واليتسابقون العودة* في يتنافسون النزول في ومنشطون الدراسة* في يتكاسلون اليوم طلبة عجبتمن
وأقولللمجتهدينوالمستجدينصبرا،فلكمالنجاح أنا_أتعلم_العربية# الغدوة.ينامونفيالفصل*ويركزونفيالتلفاز

 فيالمستقبل.وقدأوصانيشيخعنالعلموأنافيصغرتعبلهفيصغركتستريحلهلألبد5
 

ممکن او السفر. حياه فی الطالبجديد هذا ممکن کن وال جدا، مهم موضوع الکريم، آخی بارکهللايا
 .مريض

  

من أنا_أتعلم_العربيه# آنا آبیافتخاراحمد، السالمعليکمورحمههللاوبرکاته.اسمینعماناحمدواسم
افغانستانواالنطالبفیجامعهطائف،ونشکرکثيرمنالمملکهالعربيهالسعوديهوخصوصامنالجامعهطائف
 الذیقبلنافیجامعهطائف،ونحترمکثير.جزاکمهللاخير

 

بأن السالمعليكمورحمةهللاوبركاته.فاالطائفمكانآمينووافروكذلكالجومعتدل،اليوميكونالجوباردا
 أنا_أتعلم_العربية# .فصلالشتاءاقترب،وأشكرهللاعزوجلقبلتبجامعةالطائف.الطالب:داودأسامةأمبوأل.فليبيني
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